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1- Written Corrective Feedback

2- Focused

3- Indirect

4- Sample Enhanced Motivating Input
5- SEMI-Feedback
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1- Corrective Feedback
2- Negative evidence
3- Gass

4- Long

5- Positive Evidence

6- Krashen

7- Truscott
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1- Bruton

2- Chandler

3-Xu

4- Ferris

5- Interaction hypothesis
6- Output hypothesis

7- Swain

8- Hypothesis testing

9- Schmidt
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1- Learnability hypothesis
2- Pienemann

3- Acquisition

4- Learning

5- Pseudolearning
6- Affective filter
7- Sheppard

8- Amrhein

9- Nassaji

10- Ancker

11- Jean

12- Simard

13- Lea
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1- Rewrite
2- Revise
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1- Brown
2- Metalinguistic information
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1- Obligatory occasion analysis
2- Ellis
3- Barkhuizen
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1- Mixed between within ANOVA
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1- Sheen

2- Murakami
3- Takashima
4- Bitchener
5- Knoch

6- Wright

7- Moldawa
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A-1. Narrative 1: The Fox and the Crow
There was once a crow who stole a piece of cheese from a kitchen window.
She flew off with the cheese to a nearby tree. A fox saw what the crow had
done, and he walked over to the tree. ‘‘Oh, Mistress Crow, you have such lovely
black feathers, such little feet, such a beautiful yellow beak, and such fine black
eyes! You must have a beautiful voice. Would you please sing for me?” The
crow felt very proud. She opened her beak and sang CAW-CAW-CAW-CAW.

Of course the cheese fell down, and the fox ate the piece of cheese.

A-2. Narrative 2: The Thief

An old lady went out shopping last Tuesday. She came to a bank and saw a
car near its door. A man got out of it and went into the bank. She looked into the
car. The car keys were left in the car. The old lady took the keys and followed
the man into the bank. The man took a gun out of his pocket and said to the
clerk, “Give me all the money.” But the old lady did not see this. She went to the
man, put the keys in his hand and said, “Young man, you’re stupid! Never leave
your keys in your car: someone’s going to steal it!” The man looked at the old
woman for a few seconds. Then he looked at the clerk—and then he took his
keys, ran out of the bank, got into his car and drove away quickly, without any

money.
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B-1. Focused WCF given to one of the students in WCF group for the revision

task

A clow Eound a Plce of chesse, 0 the Kikchen and ook i-aild
Pl with a chesse . a fox Saw Fir and w\L¥e GO thar You haye
#\Jim‘t €ye§:c@k-@ Witeys) beuhful beak atd you haw +5 le 3::.»&, Shger
Wouid Yoo flase =ing 1 we ¢ The o faed Wis baa qﬂ[ @H
G\ down fo He gand . e Fa YT @ lice oF cheige

1. Use “‘a/an’’ for the first mention of a singular noun.
» Use "a" before a singular noun which starts with a consonant (e.g., a
banana)
» Use "an" before a singular noun which starts with a vowel (e.g., an apple)
2. Use “‘the’’ for a singular/plural noun which has been already mentioned.

« Example:

A boy and a girl were friends. The boy was taller than the girl.
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B-2. The sample enhanced essay given to the students in SEMI group for the

revision task

A crow found a piece of cheese in a kitchen. The crow took the cheese and

flew off with it. A fox saw the crow with the cheese and decided to steal it

from her. The fox told the crow "you have black eyes, large wings, and a

beautiful beak. You should be a good singer. Would you please sing for me?"
The crow opened her beak to sing and the cheese fell down. Then, the fox ate
it.
1. Use “‘a/an’’ for the first mention of a singular noun.

» Use "a" before a singular noun which starts with a consonant (e.g., a

banana)

» Use "an" before a singular noun which starts with a vowel (e.g., an apple)

2. Use “‘the’’ for a singular/plural noun which has been already mentioned.

¢ Example:

A boy and a girl were friends. The boy was taller than the girl.




